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Area of Goal statements 1. After scoping: How have you 2. Measuring: What will have changed for (3. Action: What will you do to 4. Outcome: After the response,

focus have identified this goal? you to know that the goal is reached? achieve this? what has changed and
how do you know?

. , . . . . . . . - , After three months, Louis’s social
- Goal [Relating to the public The lead social worker held discussions with We will know that we will have reached this Louis’s school mentor will support worker spoke to his mother and his
S space]: The young person’s Louis, his school mentor and mother to goal when Louis and his mother can tell us Louis to take up some joint sessions school mentor who reported that he
o 8 contexts support their understand the situation. We believe that that Louis is able to enter the context feeling with a community psychologist. This s feeling safer in the park and local
a 3 . Louis is traumatised from his experiences of more calm, safe and happy to spend time  work will involve building trust with . 9 park an
o 2 healthy emotional and . . . P neighbourhood. No more incidents
o X violence in the park and needs support for  there Louis, spending time in the context ,
o behavioural development . ) . e . ., [have taken place but Louis says he
o 5 is mental health and emotional well-being together, sensitively exploring Louis’ | = .. . .

@ . . ; . is still feeling stressed about being in

cQ so that he can continue to enter the context experiences and offering emotional . . .
S0 : his local neighbourhood, so we will
o and feel safe. support around this. . . .
> continue with the work and review

after another three months.

Environment and Community

Goal [Relating to the school
context]: Agencies
supporting the young
person can identify when a
system/service barrier is
preventing the young
person from being protected
and have routes to escalate
this

We learnt from talking to the school home
liaison officer that Louis is at risk of exclusion
from school for carrying a knife. From
discussions with the school this seems to be
due to a prioritisation of the school behaviour
policy over safeguarding policy. Currently
there is no route to escalating this system
problem within the school

The lead social worker and school
mentor will meet with senior
leadership at the school to discuss

We will know that we have reached this goal this issue and its impact on Louis and

when Louis’ school is able to think about his ) . ! :
behaviour and safeguarding needs as other children like him. They_W|II offer
interlinked. In addition, if we have similar to lead structured, collaborative,

concerns about other children, we will have afhroti)le[}n-s_olvinlg rgeetinc?s bfetwee(rjl_
route to address these with the school. € behaviour leads and sateguarding
leads at the school to surface the

conflicts between the two policies,
how they meet or do not meet the
needs of children like Louis and
present options to the senior
leadership.
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Following the intervention with the
school, the social worker has
reported that the school has
engaged well with the process. The
problem-solving meeting led to
meaningful reflective discussions
about the problems with the two
policies and a task and finish group
is underway to make changes. We
will review the updated policies in
three months. Louis and his
parent/carers have reported that
they have started to feel more
supported by the school.




AR ¢
W Durham ~ GCCS
University ~
Global Centre for
Contextual Safequarding
: : Louis’s social worker will undertake |1 € social worker has reported that
=2 Goal [Relating to the peer We learnt from talking to Louis, his mother Wr? W|1Ihknow we hfavedrﬁ?ched th!tst gc??l some safety mapping with him and his[{ne safety mapping identified three
o group context]: There are  and teachers at school that the police are the\t')v '?dr? e;re ?r(ej sal et.a uh.s commldg (t)' friends at school to identify any peoplefPusinesses where Louis feels safe
Q. . main adult figures around Louis and his peer >U!9/Ng rusted refationsnips spending timé - = 1+ 2t 25 safe adults in the  [@nd can go if he is worried as well
safe adults committed to . . in the park and local ne|ghb0urh00d with . as two more that we would like to do
(& ] ) group and there is a great deal of mistrust . o : context. She will then do follow-up
Q developing trusting - : : Louis and his friends. These adults will be . . further work with. Reports from the
= ’ > _ and negativity around this, and their ! . ) ) work to support their understanding of - Reép
% relationships with the young jnyolvement has led to Louis’s currently able to explain their understanding of their this role. We will al K ¢ [detached youth service show that
c i ili : : - role as trusted adults. We will observe these > '9'€. YVe WIT 8ISO MaKe a reques h lationshi Loui
® person in extra-familial being threatened with school exclusion and ationshins th - detached h , to the detached youth work service to these relations lips (between -ouis
e contexts involvement in criminal jUStiCG. relationships throug celached youth work. provide some support to this context. and local guardlans) are growing.
S \We are going to hold another
o mapping meeting with Louis in three
months with his friends to review
how safe he now feels.
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